Office of Distance Learning (not just about distance learning—experts in instructional design &
assessment!): https://distance.fsu.edu/instructors

There’s tons of helpful information and resources on ODL’s site, but here a couple that | think are
particular helpful/relevant:

1. https://distance.fsu.edu/instructors/creating-learning-outcomes (assistance with writing
learning objectives/outcomes)
a. Regarding outcomes see also the attached handout on objectives/verbs and also this
website: http://thesecondprinciple.com/teaching-essentials/beyond-bloom-cognitive-
taxonomy-revised/

2. https://distance.fsu.edu/instructors/designing-online-learning (for more on the Quality Matters
rubric for evaluating quality of teaching—ODL does these reviews of all online courses, see the
attachment on QM)

3. https://distance.fsu.edu/instructors/team-based-learning (for more on team based learning,
see also https://cft.vanderbilt.edu/guides-sub-pages/team-based-learning/)

4. https://distance.fsu.edu/summer-workshop-series (for workshops on campus that may be
helpful with developing courses)

As for measure, the best tool out there is a library guide developed by Gloria Colvin who heads the
Scholars Commons at FSU: http://guides.lib.fsu.edu/c.php?g=352260&p=2380372
e It contains links to many sources of measures that have already been developed and in many
cases validated
e One of the best in Psycnet (http:/psycnet.apa.ora/index.cfm?fa=search.defaultSearchForm)
e Evidence about the survey is presented and sometimes the full measure itself. If not provided,
email the authors for a copy of the survey
e |searched Psycnet and found some potentially relevant measures of confidence and intention
(see attached Word doc)



https://distance.fsu.edu/instructors
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Searched Psycnet for CONFIDENCE:

Goal Attainability Measure

By Brandsdtatter, Veronika; Herrmann, Marcel

2016. doi: http://dx.doi.org/10.1037/t49402-000

Construct: Goal Attainability

The Goal Attainability Measure (Brandstatter & Herrmann, 2016) was developed for a study examining goal disengagement in emerging adulthood.
From a sample of freshman students of the University of Ziirich in Switzerland, data were obtained successively at 12 measurement points (Time 1-Time
12) over the time period of one and a half years and four semesters. Participants were first provided with a description of the goal concept (Brunstein,
1993; Emmons, 1986) and asked to list two personally important goals they were actively striving for and intended to pursue in the near future in addition
to their studies. They then rated goal attainability with 3 newly-developed items: "I am confident of my success in pursuing this goal," "Pursuing this goal
seems difficult to me" [reverse coded], and "I am convinced to possess the required abilities to successfully achieve this goal." Responses were rated
from 1 (no agreement) to 5 (very much agreement). Internal consistency, due to the modest number of items, was satisfactory (personal goal 1: alpha at
Time 1 = 0.66; personal goal 2: alpha at Time 1 = 0.79). (PsycTESTS Database Record (c) 2016 APA, all rights reserved)

Engineering Task Self-efficacy Measure

By Fouad, Nadya A.; Singh, Romila; Cappaert, Kevin; Chang, Wen-hsin; Wan, Min

2016. doi: http://dx.doi.org/10.1037/t47998-000

Construct: Task Self Efficacy

The Engineering Task Self-efficacy Measure (Fouad et al., 2016) was developed from skills identified as common across different engineering fields.
Women engineers completed the twelve item Engineering Task self-efficacy Measure. Items assessed confidence with completing engineering tasks
that were developed from tasks identified as typical in engineering occupations from the O*Net set of tasks common across the major engineering
occupations (DOL, 2008). These included researching, designing, answering technical questions, operating software to execute designs, communicating
with colleagues, supervisors and customers, troubleshooting problems, and documenting procedures. One item was dropped due to poor factor loading.
Participants rated their level of confidence on engineering tasks (e.g., “l am confident in researching the requirements or specifications for a new product
or project.”). (PsycTESTS Database Record (c) 2016 APA, all rights reserved)

Searched Psycnet for Intention to Graduate:

GraduateEngineering Student Experiences in Research Groups Survey

By Crede, Erin; Borrego, Maura

2013. doi: http://dx.doi.org/10.1037/t21435-000

Construct: Student Experiences

The Graduate Engineering Student Experiences in Research Groups Survey (Crede & Borrego, 2013) was developed to assess the experiences of
engineering graduate students in research groups. Themes for this survey were generated from relevant ethnographic observations and interviews. The
constructs were operationalized by using field notes, interview transcripts, and analytic memos to create Likert-type scale items. Additional questions
were added to each survey construct based on a review of the literature. The final survey contains 63 items, divided into 5 sections. The first section is
used to display the privacy information and document informed consent to participate in the survey. Section 2 contains 42 Likert-type questions, which
address 7 constructs (Feeling valued, Development, Organization, International diversity, Climate, Individual preferences, Expectations) and 2
dependent variables (students’ intention to complete their graduate degree and satisfaction with their experience in their research group). Sections 3 and
4 contain group and individual demographic questions, respectively. Section 5 contains 2 open-ended survey questions. Cronbach's alpha coefficients
for the 7 constructs ranged from .63-.86. The survey takes between 10 and 20 minutes to complete. (PsycTESTS Database Record (c) 2015 APA, all
rights reserved)

Any Field: theory of planned behavior AND Index Term: Intention AND Test Construct: Theory of Planned Behavior

Theory of Planned BehaviorQuestionnaire

By Davis, Larry E.; Ajzen, Icek; Saunders, Jeanne; Williams, Trina

2002. doi: http://dx.doi.org/10.1037/t15482-000

Construct: Student Intentions, Theory of Planned Behavior

Constructed in the course of a study investigating high school completion among African Americans, the Theory of Planned Behavior Questionnaire
(Davis et al., 2002) was developed to assess intention to stay in school, attitude toward this behavior, subjective norm, and perceived control over
staying in school. Five items assessed intentions to complete the present school year, rated on 7-point agree—disagree scales (alpha = .77; coefficient of
stability = .54). Attitudes were assessed by means of a series of 8 evaluative semantic differential scales (alpha = .82; coefficient of stability = .51).
Three items were used to assess subjective norms with respect to completing the present school year, using 7-point unlikely—likely scales (alpha = .71,
coefficient of stability = .22). Four items assessed perceived control over completing the present school year using disagree—agree and easy- difficult
scales (alpha = .54; coefficient of stability = .49). In a 4-factor solution (using principal axis factor analysis with orthogonal rotation), all items designed to
assess a given construct loaded highly on the same factor and had relatively low loadings on the remaining 3 factors. (PsycTESTS Database Record (c)
2014 APA, all rights reserved)

ALSO SEE:

Development and Large-Scale Validation of an Instrument to Assess Arabic-Speaking Students' Attitudes Toward Science:
http://www.tandfonline.com/doi/pdf/10.1080/09500693.2015.1098789

College persistence:
http://muse.jhu.edu/article/270621/figure/tab01
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http://muse.jhu.edu/article/270621/figure/tab01

FLORIDA STATE UNIVERSITY

OFFICE OF DISTANCE LEARNING

Quality Matters™ Rubric Standards

Fifth Edition, 2014, with Assigned Point Values

The Office of Distance Learning has adopted the Quality Matters rubric as 2 means of assessing the design quality of
FSU online courses. The rubric standards are backed by national research in online learning. Feel free to use the rubric as
checkiist as you develop your course. At the end of course development, ODL will use the rubric to review the course and
provide feedback to instructors. The rubric serves as a diagnostic tool for engagement in continuous quality improvement.

1.1
1.2
13

1.4

1.5
16
17
1.8
1.9

Oubooo O ood

QUALITY MATTERS
FR O G R A M

& = Syllabus @ = Course Template & = Courseintro Video
1. Course Overview and Introduction

Instructions make clear how to get started and where to find various course components. & &
Learners are introduced to the purpose and structure of thecourse. @ & @

Etiquette expectations (sometimes called “netiquette”) for oniine discussions, email, and other forms
of communication are stated clearly, &

Course and/or institutional policies with which the learrier is expectéd to comply are cléarly stated,
or a link to current policies is provided. &

Minimum technology requirements are clearly stated and instructions for use provided. @ @

Prereguisite knowledge in the discipline and/or: any reqiired compétencies are cleary stated. &
Minimum technical skills expected of the learner are dearly stated @

The self-introduction by the instructor is appropriate and avail
Learners are asked to introduce themselves to the class. @

2. Learning Objectives (Competencies)

] 21
[ 22
] 23
[ 24
[] 25

The course learning objectives, or course/program competencies, describe outcomes that are
measurable. &

The: module/umt learring objéctives or competenctes describe outcames that are measurab!e and
onsistent with-the courseslevel @

Alllearning objectives or competencies are stated clearly and written from the learner’s
perspective. @

The relationship between learning objectives or competencies and course activities is clearly

stated. € &

The learning objectives are suited the level of the course.

3. Assessment and Measurement

31
3.2
33

O O OO0

)
wn

The assessments measure the stated learning objectives or competencies.

The course grading policy is stated clearly. @

Specific and descriptive criteria are provided for the evaluation of learners’ work and are tied to the
course grading policy. &

The assessment instruments selected are sequenced, varied, and suited to the learner’s work being

assessed. &
The course provides learners with muitipie opportunities to track their learning progress.

pts
3

W e W




4, Instructional Materials

[] 41 Theinstructional materials contribute to the achievement of the stated course and module/unit 3
learning objectives or competencies.
[T 42 Boththe purpose of instructional materials and how the materials are to be used for learning 3

activities are clearly explained. & @
[J 43 Al instructional materials used in the course are appropriately cited. &

2
[} 44 Theinstructional matetials are current. _ 2
[] 45 Avariety of instructional materials is used in the course. 2

[ 46 - Thedistinetion between required and optional materials is clearly explained. & @ -

5. Learner Activities and Learner Interaction

[[] 51 Thelearning activities promote the achievement of the stated learning objectives or competenmes 3
[T 52 Learning activities provide oppertunities for interactiory that suppoit active fearn hg. 3
[T 53 Theinstructor's plan for classroom response time and feedback on assignments is clearly stated. & 3
[} 54 Therequirements for student interaction are clearly stated. & @ 2
6. Course Technology
[] 6.1 Thetoolsused in the course support the learning objectives and competencies. 3
1 62 Course tools promote learier engagemietit and active learning; 3
[[] 63 Technologies required in the course are readily obtainable. @ 2
D .64 The course technologies are’ current. & 1
{1 65 Links are provided to privacy policies for all external tools reqwred in the course. § 1
7. Learner Support
[] 7.1 The course instructions articulate or link to a clear description of the technical support offered 3
and how toobtainit. & @
|:[ 72 Course instructions articulate or link fo the institution’s aCCESSIblllty policies and services. & 3

[] 73 Courseinstructions articulate or link to an explanation of how the institution’s academic support 2
services and resources can help learners succeed in the course and how learners can obtain
them. @ &

i 74  Course instructions articulate or link to an explanation of how the institution’s student services 1
' and resources can help learners succeed and how learners can obtain them. &

8. Accessibility and Usability

[1 81 Course navigation facilitates ease of use. @ @ 3

[] 82 Infotmation s provided about the accessibility of all technologies required in the course. @ 3

[] 83 The course provides alternative means of access to course materials in forrhats that meet 2
the needs of diverse learners.

[] 84 The course design facilitates readability. @ 2.

[] 85 Course multimedia facilitate ease of use. 2

For more information visit www.QMprogram.org.
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